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Section 1: Introduction

1.1 Learning School:  an overview

The Learning School project is now in its sixth year as an international student based research project.  The researchers are all current or recently graduated students from one of the eleven schools across seven countries that have an involvement in the Global Classroom Partnership.  The history of the Global Classroom Partnership goes back to 1988 when the Anderson High School (AHS) from Shetland established its link with Gymnázium Zlín (GZ) in the Czech Republic.  They established mutual cooperation based on both short and long-term student exchanges and throughout the successive years enabled many students from both schools to meet and learn about life in the other side of Europe.  During the next few years, AHS took the initiative and kept forming similar partnerships with other schools in Europe as well as in South Africa and Japan.  A variety of projects have been set up between the schools in the partnership, these include the Learning School, the annual Global Classroom conference, both short term and long term exchange programs, and a program of shared curricula, teaching and learning which utilises cutting edge video conferencing technology.  

The aim of the Learning School project is to empower schools and their students by undertaking an examination of the process of learning, through examination by ‘critical friends’.  The research focuses on various aspects of learning within schools and the students and teachers perceptions of these systems.  The project hopes to contribute to school improvement and development through the positive and active involvement of students.  Previous learning school projects have studied topics that include motivation, ethos, and lifelong learning. Full details of past Learning School research, and downloads of previous reports are available at www.learningschool.org
The Learning School project differs from conventional research in that the researchers are all current students or school leavers.  This gives the research a unique perspective.  Previous years have discovered that students interviewed by the Learning School feel less inhibited giving answers to someone of a comparable age and background than they would to external, professional researchers.

Owing to an increasing number of schools participating in the project, this year Learning School 6 consists of two groups of researchers, each with two coordinators and six researchers.  Over the course of the year Group 1 will visit Sweden, Shetland, London, Australia and South Africa.  Group 2 will visit the Czech Republic, Shetland, Sweden, Germany, Australia and South Africa.  In all where the two groups are in the same country they will be based in different schools.

1.2 Hawker College, Canberra

Hawker College is a post-16 college located in the ACT (Australian Capital Territory).  It has approximately 900 students and 60 staff.  Like all ACT colleges it offers a variety of vocational and academic courses, which are taught with the aim of preparing students for the workplace or university.  More details about the system in place at Hawker is given in Section 4.

1.3
Whose Opinions Do We Collect?

Learning School has traditionally focussed upon one particular age group across all the partner schools, namely 16 to 18 year olds.  This has been the case because it is felt these students are at a point where they can reflect upon their opinions gathered over the years of learning they have participated in.   Also, it has been found that they are generally articulate and mature enough to be able to give informative feedback on their schools, with little irrelevancies or personal complaints they may have against particular teachers.  It is prudent here to remind readers that the role of Learning School is as a critical friend.   Research is not conducted to give students a chance to attack their learning institutions and teachers, rather to offer a forum for mature, constructive feedback upon it.    

Section 2: This years topic: Assessment

2.1 What Do We Mean By Assessment In Education?

Assessment, ([image: image3.png]
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nt), n. [LL. assessamentum.] 1. The classification of someone or something with respect to its worth.

Source: WordNet ® 2.0, © 2003 Princeton University

Using the dictionary for reference, it would appear to be a simple question to answer. Part of any national educational system is the evaluation and grading of those who pass through it.  Thus we perform ‘classification’ on students by their performance in tests, homework, or exams in order to ascertain their ‘worth’ (in this case, the student’s abilities).  However, this is expressly not the definition of assessment that the present Learning School research wishes to use.  A reason why we should refute this interpretation of the word is the unpleasant conclusion it leads to.  If we must classify students by their performance in exams and tests, it implies that those who achieve a lower standard than their peers must therefore be worth less.  Obviously, this is an unacceptable premise in any egalitarian educational system. 

Educational researchers have always been interested in the way that students perform in all aspects of assessment; exams, projects, homework and class tests to name but a few.  But it is only relatively recently that the focus has shifted away from asking questions like “how can we improve this student’s exam results?” to “how can we improve this student’s capacity to learn?”   Of course, it is evident that an increase in our knowledge of how to successfully answer the latter question, will improve our ability to successfully answer the former.  To be truthful this is not really what could be called new knowledge, as the following quote shows.

“The test of successful education is not the amount of knowledge that a pupil takes away from school, but his appetite to know and his capacity to learn”

Sir Richard Livingstone, President of Corpus Christi College, Oxford, 1941

It would be foolish to imply that both teacher and researcher have been unaware or negligent of this important premise.  Instead, the suggestion is that current research has brought to light important changes in the way we view education, in particular assessment.  The prevailing attitude (notably summarised recently by Black & Wiliam, 1998a) is to make a shift from practising assessment of learning to assessment for learning.  This is the definition of the word ‘assessment’ that Learning School wishes to study. 

2.2 Formative v Summative Assessment

Scriven (1967) makes an important distinction between two forms of assessment which are crucial in the attempt to explain the focus of the present Learning School study.  Scriven proposed that assessment can be divided into two types: formative and summative.  The key principle is that an assessment process can only be formative if it is designed to aid further learning.  This would involve judgements, procedures, and action by the teacher that will improve a student’s learning in the future.  Formative assessment is, in essence, the aforementioned ‘assessment for learning’.  Summative assessment, by contrast, is testing that examines the sum of student’s knowledge (e.g. end-of-year class or national testing).  Its role is to contribute to learning by setting targets and standards to be reached that can be compared within a sample of students.  National curriculum tests (such as Scottish Higher level qualifications or English GCSEs) always dominate teaching and assessment.  But because they function to summarise achievement rather than give a helpful and usable diagnosis (they normally give results after the learning is finished) they give teachers a poor model for formative assessment.

It is important not to make an overly simplistic distinction and say that all summative assessment is bad and undesirable.  Indeed, as researchers have shown (Black et al. 2002) there are formative uses for summative tests, and summative testing is obviously necessary for purposes such as entry into higher education and the provision of common standards to judge every student against.

However, problems can be caused when summative assessment is used alone and unthinkingly.  It may result in the adoption of a “must try harder” attitude amongst the students who underperform in summative tests.  Simply knowing that one is not performing at the required level, with no indication as to why, or how to rectify matters, can be destructive.  It is analogous to telling a discordant orchestra to ‘play harder’.  This will undoubtedly only make matters worse.

Numerous researchers have examined the impact of summative assessments on students.  Carol Dweck (1986) carried out an informative study into the factors that students attribute their success or failure to in tests and exams.  She found that students differ in whether they regard success as due to stable factors (e.g. one’s own ability) or unstable factors (such as luck of effort or bad luck).  Controversially, she suggested that male students tend to attribute success to stable causes, and failure to unstable causes.  Vice-versa for female students.  This attribution of success to luck, and failure to ability leads to a situation of what is termed as learned helplessness.  This is where the student perceives that there is no real point in trying to improve their capacity for learning, as it is already at a predefined, unalterable level.
The phenomenon of learned helplessness was discovered accidentally in dogs by Seligman in the 1970s.  His discovery was that prior exposure to a seemingly inescapable negative stimulus (in his canine study, electric shocks) resulted in two-thirds of the dogs tested learning that the electric shocks were inescapable even in situations where they were not.  The worrying conclusion is that animals (including people; learned helplessness has been extended to explain depression in humans) can be trained to learn that effort invested into changing a situation can be futile, when this certainly should not be the case.  A reported consequence of this phenomenon in education is the way in which students affected by learned helplessness deal with difficult tasks.  Students who encounter difficulties with poor results can be seen to ‘retire hurt’, rather than investing further energy in learning, which they perceive as energy wasted.  Perhaps this is in part why Crooks (1988) discovered the unpleasant truth that, for many students, schooling tends to lower rather than increase an interest in learning. 

Related current research in this area has focussed more on whether students view their ability as fixed or incremental.  Some students believe that ability in schoolwork is fixed, whilst ability in activities like sports is incremental (skills increase with practice with no ceiling on performance).  Evidently, the goal of educators is to promote to students that ability in learning is incremental, in a manner analogous to sports performance.

At the root of many of the problems students have with exams and testing is its competitive nature.  This is unavoidable in cultures where entry to educational institutes and gateways to employment are marketplaces that pit students and school leavers against one another.  This competitive nature is naturally reflected by the school structure and the systems of assessment that are practiced. Craven et al (1991) showed how, in a competitive system, high attainers attribute their performances to effort, whilst low attainers attribute their performance to lack of ability.  Clearly, the objective should be to move to a classroom system in which the feedback given serves to strengthen all students’ confidence in their capacity to learn across the whole spectrum of the classes’ ability.  This is the central tenet of formative assessment.

“Assessment for learning is any assessment for which the first priority in its design and practice is to serve the purpose of promoting student’s learning. It thus differs from assessment designed primarily to serve the purposes of accountability, or of ranking, or of certifying competence.”

 Black et al. 2002


From this summary, it would seem that formative assessment should be an ongoing natural process in every classroom.  Is it the case then, that there is no need to categorise or research it?  On the contrary, researchers have found it to be such a fundamental part of classroom that is so “…seriously in need of development” (in the U.K, Russell et al, 1995) that we should give it as much attention as possible.  Black & Wiliam (1998a) show evidence from a major review of nearly 600 articles that improvement of formative assessment raises standards, and furthermore there is indeed room for improvement.  The next section deals with the most crucial component in any plan of formative assessment, namely feedback.

2.3 Feedback & Formative Assessment

The purpose of any feedback is to help learners improve their own learning. However, this is not always translated into the function of feedback.  If information that is fed back to the learner with the intention of being helpful cannot actually be used to improve future learning, then it is not formative.  It is like telling an unsuccessful comedian to ‘be funnier’. How?

Sadler (1989) in a highly influential paper uncovered the puzzling finding that often feedback that looks like it should lead to learning does not.  This finding is particularly prudent when the results given include, or solely consist of, marks or grades.  Butler (1988) found that the giving of marks and grades can result in students paying only superficial attention to comments provided alongside them.  It has also been shown (Butler, 1987) that those given marks as the sole form of feedback, see it as a way of comparing themselves to others (thereby becoming ego-involving), whilst those given comments only see it as more of an opportunity to improve.  In subsequent testing, the former group outperforms the latter. An investigation into the different formats of feedback given in marked work across the partner schools visited is obviously one of the aims of this year’s Learning School project.

In a large scale meta-analysis of literature on the subject, it was found that on around 40% of occasions feedback actually has a negative effect on performance (Kluger & DeNisi, 1996).  This has to do with the complex way in which feedback operates and the varieties of ways in which students can respond to a discrepancy between set standards and current performance.  Students have options when responding to feedback that include:

· Responding to the feedback and closing the gap

· Changing the standard to be reached for a lower, more easily achievable one

· Rejecting the feedback completely

Which option is selected is down to the strength of both the feedback and the goal. Kluger & DeNisi conclude that both researchers and practitioners are guilty of confusing their feelings that feedback is desirable with the question of how the feedback actually benefits performance.

To improve the positive effects of feedback, and to reduce maladaptive responses (particularly in the case of lower achieving students) several key points have been uncovered by research.  Simply stated, feedback on formative assessment should concentrate on specific problems with the work, giving both a clear understanding of what was wrong, and setting achievable targets for improvement.  Furthermore, it is important that feedback to any particular student should ideally be only about the quality of his or her work and avoid comparisons with other students.

It is understandable in the current climate where pressure is being put on teachers in terms of summative assessment for there to be less of an emphasis on formative assessment.   However, research indicates the importance of teachers being aware of the subtle, but far reaching impact of feedback given everyday in the classroom. 

2.4 Self-Assessment, Peer Assessment & Motivation

There is a further dimension to formative assessment that should be noted before going on to detail the current research aims.  This is the link between formative assessment and student self-assessment.  Referring back to section 2.1, a clear goal of any educational system is to instil an independent attitude in its students with regard to their capacity for self evaluation and learning.  Thus the link between formative assessment and student self-assessment is inevitable.

The main problem with student self-assessment is not one of trustworthiness. Students have been found to be generally honest in assessing themselves and one another, they are “too hard on themselves as often as too kind” (Black & Wiliam, 1998b).  Instead the problem is that students can only assess themselves well when they have a clear idea of the targets that they are supposed to attain.  In essence, part of any teaching process should be training students in self-assessment so they can understand the main purposes of their learning and what they intend to achieve.

Central to this is the question of student motivation: 

“I have a strong feeling that motivational factors are crucial whenever a person achieves anything of significance as a result of learning or thought, and I cannot think of exceptions to this statement. That is not to claim that a high level of motivation can ever be a sufficient condition for human achievements, but it is undoubtedly a necessary one.”

M.J.A Howe, Cognitive Psychologist, 1987

Previous Learning School projects have already gathered a large amount of data regarding the factors that influenced student motivation.  Taking a lead from this, the current research intends to look in more detail at motivational factors surrounding assessment.   As has already been mentioned there is ample evidence to challenge the assertion that grades and “gold stars” improve motivation.  In a competitive system with winners and losers, those who frequently find themselves losers will lose motivation to learn.  Gillbourn & Youdell (2000) found this to be the case in their study of students with lower band GCSE results.  One aim of the current study is to see if, from a students’ perspective, this type of finding is echoed across the participating schools. 

Peer assessment and the critical discussion of work with fellow students is something that previous Learning School research has found to vary greatly across counties.  It has been found to be an important aspect of assessment as students may accept criticism from one another that they would not take seriously coming from a teacher.  It also helps develop and train the objectivity that students require for self assessment in a non-threatening situation.  In this way self assessment and peer assessment are importantly linked.  Learning School 6 will attempt to answer the question of how varying practices in formative assessment (such as time allowed discussing ideas with fellow students) is perceived by students.  

2.5 What Learning School 6 May Contribute

Whilst for ease of reading, this review of assessment has been divided into distinct sections, it is perhaps a misleading portrait.  In a real classroom factors like self-assessment and motivation mix with teaching style, peer group review and summative testing.  The strength of Learning School has traditionally been due to the researchers’ immersion into this rich tapestry as non-intrusive impartial observers, picking up the atmosphere of schools and classrooms visited in addition to obtaining hard data. A further key strength lies in the fact that due to the background of the research group (recent school leavers), it is hoped that students will feel more comfortable about being completely honest in interviews and discussions.  This will be especially useful in examining topics like self-assessment, which is, by definition, a personal internal state.

To summarise then, the research aims are:

· To perform a  comparative study of summative and formative assessment practices across the partner schools, with respect to the research points mentioned throughout the above section
· To obtain detailed students opinions on both the practice in their own school and their views on reported  practices in others
· To see how teaching methods and formative assessment practices are put into place throughout the schools, and obtain teachers’ views on their assessment style 
· To examine the types of feedback offered to students, and subsequently, how students use the information
· To compare the types of feedback offered across a variety of subject types (e.g. maths, languages, social sciences)
· To see how students think they can improve their capacity to learn through using assessment
Hopefully it has been made clear that the research that currently surrounds assessment is one that is both very active, and an area that should be of great interest to teachers, researchers, and students.  Because of the intense scrutiny the topic is under from professional researchers (who have both greater resources and statistics packages with more features), it is forgivable to wonder what a smaller scale project like Learning School can contribute.  Perhaps there is no better justification for our research than that provided by Black & Wiliam, below.

“Despite the many and varied reports of successful innovations [in assessment], they fail to give clear accounts on one or the other of the important details, for example about the actual classroom methods used, or about the motivation and experience of teachers, or about the nature of tests used as a measure of success, or about the outlook or expectations of the students involved.”

Black & Wiliam (1998b)

This is what the Learning School project was designed for, and what we aim to achieve.

Section 3:
Methodology
Research began at Hawker College on the 28th March 2005.  Various types of research methods were used in order to gather both qualitative and quantitative data from the students.  The quantitative data, gathered from a questionnaire, was used to find out general information about the students opinions on the research topic.  Other research methods such as short answer questionnaires, shadowing and in-depth interviews, were used to gain qualitative data, allowing for more detailed opinions to be gathered and investigated.  Thus an overall view of assessment and feedback at Hawker could be ascertained.

This year, for the first time, teachers were invited to participate in LS research.  Their views were considered to be an important facet of our research into feedback, simply because they are the people who give it, and it would therefore lend a balance to the data.  Thus a short answer questionnaire was handed out to teachers and a focus group was held.

3.1  Student Questionnaire
The questionnaire was designed to gain statistical quantitative data that would identify the general views of the students and highlight any significant trends and differences through the use of analysis.  The process of handing out these questionnaires presented an opportunity to get volunteers for further research as well as serving as an introduction to the Learning School for the schools students.  The questionnaire was divided into two sections. Section 1 consisted of 25 attitudinal statements about both formative and summative assessment, where respondents were required to rate how strongly that they thought the statements applied to themselves.  Section 2 consisted of four longer segments covering the students’ views on the usefulness of assessment to learning, motivation and forms of feedback.  For an example of the questionnaire please see Appendix B.

Sample Size:

	
	Number Sampled
	Males
	Females

	Hawker
	520
	228
	292


3.2 Shadowing & Interviews

Students were selected arbitrarily but with a balance in gender from those who had volunteered to take part in further research. The shadowing process involved observing the student in the classroom, focusing primarily on the students’ behaviour, frequency and the type of interaction within the classroom, whilst also looking at the overall atmosphere within the class.  Students were observed over the course of 2-3 days and in as many different subjects as possible.  This enabled the research to be observed within a context, and comparisons to be drawn within and between schools and also across subjects.  After each class, the researcher conducted a short interview with the student in order to clarify any behaviour or actions they displayed while it was fresh in both the student and the researchers mind.  

Once shadowing was completed, the students were asked to participate in an in-depth interview with the researcher.  This enabled the researcher to probe further into the reasons and attitudes behind the students’ behaviour and allowing their opinions on feedback throughout their classes to be gathered.
Sample Size:

	
	Number Sampled
	Males
	Females

	Hawker
	9
	4
	5


3.3 Short Answer Questions (SAQs)

3.3.1
Students

Two different questionnaires were handed out to pupils, which required them to give detailed answers to questions examining their attitude and opinions on feedback.  Each questionnaire consisted of 7 or 8 short answer questions.

Sample Size:

	
	Number Sampled
	Males
	Females

	Hawker
	28
	12
	16


3.3.2 Teachers

Teachers were asked to answer 10 questions that examined their attitudes, ideas and any strategies they might employ in relation to feedback as a form of assessment.   

Sample Size:

	
	Number Sampled

	Hawker
	11


3.4 Teacher Focus Group

A focus group was held with teachers during which a free discussion between participants on assessment and feedback within their school and system.  Two student researchers acted as chairpersons and used certain key questions to keep the discussion on track.  This was also an opportunity for the students to relay some of the findings from other schools, which in turn opened up more discussions.

Sample Size:

	
	Number Sampled

	Hawker
	7


Section 4:  System Assessment

Before discussing the impact of teachers and fellow students on an individual students learning, the system in which a student learns must be examined.  State and Federal government educational policies affect every aspect of a learning environment, and therefore ultimately affect individual students.  This section will focus on the perceived effects of the system.

Australia has a different educational system from any of the European countries.  The State government rather than the Federal government decides upon education.  This means that there can be many differences between states.  The ACT decided to introduce colleges as a replacement for the final two years of high school.  The ACT and Tasmania are the only states to introduce this.  In the ACT, colleges were designed to give high school graduates a stepping-stone between university or employment, depending on the preference of the student.  They also aim to give students more responsibility for their learning in order to produce independent, free thinking individuals, much like the Swedish system.  

Instead of numerous summative assessments as in the Scottish system, college students only sit one exam in year 12.  The AST (Academic Scaling Test) is designed to test students general abilities, which, when combined with their subject results, gives a score (UAI) that is used when applying for university.  Otherwise, assessments in subjects are mostly up to individual teachers.  In theory this should allow greater opportunity for feedback and interaction in class, should the teacher wish it.  This will be discussed in Section 5.

The allowance of individual teachers to make assessment decisions also adds to the development of student independence, as one teacher points out.

“(Students) come out with skills where they can find answers and are more empowered than the kids who come out with a limited database of knowledge”

However it was also noted that while state initiatives were introduced and were often viewed positively, teachers were worried that the curriculum might become crowded, which in turn would lead to a reduction in effective teaching.

Like most colleges, Hawker offers a wide variety of courses with, for example, hospitality, surfing, photography and electronics on the curriculum as well as the usual academic subjects.  This gives students the ability and choice to balance academic with vocational, which in turn creates a level of satisfaction at college that would otherwise be missing were students given no choice.  It was observed that students were highly motivated, simply because they were given the freedom to study subjects in which they were interested.  

It became apparent that students appreciated their educational system and understood the purpose of assessment.  As one student succinctly put it:

“I think the purpose of assessment is that teachers may evaluate the progress and abilities of each student on an individual basis.  Ongoing assessment ensures that a students genuine abilities are tested and not their aptitude for last minute swatting.”

Section 5:  Teacher Assessment

While the system in place decides how students are ultimately assessed, it is teachers who assess students on a day-to-day basis.  Therefore, it is teachers who often have the greatest impact on a students learning.  This section will look at how teachers assess students by focusing on the teachers perceived role, feedback and interaction.

5.1 Teachers Role

One of the main factors highlighted by the research is the teacher’s role, and here within, the feedback given and the level of interaction existing within the school between students and teachers.

During early discussions with the teachers, they expressed that they were aware that their role as an educator was changing.  However, with this change, they also mentioned their adaptability to it.  This meant that they now have to be more aware of the difference in what they thought, and what their students thought were useful skills regarding their education.  This brought about a debate concerning the value of books versus the overwhelming presence of technology today, which allows for increasingly easy access to information.  For example, a librarian mentioned that in order to teach an approach for getting information, you have to deal with questions from a thousand different subject areas, so you are trying to teach the students to access the information.  Teachers also mentioned how their role now requires them to teach skills, which the students can apply outside the classroom and in other subjects as well.     

5.2 Feedback

Regarding feedback, it is only logical to firstly investigate what teachers and students felt the importance of feedback was.  From different research methods, it was interesting to find out what the teachers’ opinion was on the matter.  We asked them in what ways they thought feedback affected a students learning.  The general views suggested that feedback was a way of not only showing a student how well they have done, but also how they can improve.  One teacher said:

“In some cases it leads to immediate improvement. In others, it simply leads to greater awareness of what is lacking or what is required.”

Students appeared to understand the importance of feedback, and it’s ability to aid their learning.

“Comments on your work help you to improve with what is wrong with your paper/work.  If your teacher hands back your work and says it’s wrong but doesn’t tell you what is wrong, then it is hard to fix it.”

This comment highlights the necessity of constructive feedback.  Teachers felt that the manner in which feedback is given is also important and it was emphasised that it should be a balance of constructive feedback.  One view was:

“If it is constructive, it can motivate. If it is brief and critical, it can de-motivate the student.”
Students also stressed the importance of how feedback is given:

“I find comments helpful as long as it is constructive”

From the questionnaire it was found that the vast majority of students found teachers comments, in general, to be useful in aiding their understanding of a subject (Figure 1).
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Figure 1 - Percentage of students who agreed with the statement “Teachers comments on my work help me to understand the subject I am learning”

From the figure above, it is evident that many students at Hawker value their teachers’ opinion and will consider it carefully.  Thus it is important that sufficient time is allocated for teachers to effectively give feedback. 

In relation to this, we then looked at whether students and teachers felt that there is enough time and opportunity to effectively assess and give feedback.  While some teachers believed that there was adequate time, many felt that they lacked the time to give feedback effectively.  Some said that there was seldom enough time for on-going commentary, and that giving effective feedback often became a huge commitment after hours, which sometimes became a burden.  Another dilemma was raised in relation to an increased demand for assessment; while the demand for assessment increases each year, no extra time is allocated to do so.  One teacher raised a potential reason for a lack of time:

“Marking is a major problem in terms of time required.  The other big problem lies in the need for better co-ordination with other teachers so as to even out assessments required on students so it doesn’t come at once.”

Overall, it was clear that teachers wanted additional time to give effective feedback.  This meant that they would have the time to thoroughly talk over and explain written comments and/or marks given.  

However, it should be stressed that feedback is not a one-way effort; as mentioned previously the system in place encourages students to take responsibility for their own learning, which must include asking for feedback.  Therefore, students were asked whether they got enough time to give and receive feedback from their teachers.  Once again, the majority of students felt that they did, but sometimes efforts to do so were only achieved outside of the classroom.  

“I can see the teachers after and before class…so that’s my opportunity.”

“Yes, I get to talk to teachers at the end of class and sometimes in hallways to talk about how I am doing.”

Some of these quotes could indicate that perhaps there was not always enough time to effectively give feedback within the lesson, but rather so outside.  However, it could be that students are more comfortable asking for feedback in a more informal setting than the classroom, and without their peers around.

The next significant factor concerning feedback is the methods in which it is given.  Teachers were once again asked whether they felt they needed to vary their methods of feedback depending on the type of work they are assessing in order for it to be affective.  Again, there was a vast majority who agreed, and said that it would be meaningless otherwise.  Some also stressed the fact that they should also make the time to support the feedback given, and therefore go through it with the student whereby discussing options, connecting ideas, etc.

“…feedback for practical learning tasks is different to that for tests and other written instruments. Feedback for creative written tasks is different again- use of different rubrics for marking and reporting on performance is different again.”

Another teacher added:

“You can use stickers and awards, read out the best exhibit, ask the prepared to present, perform, clap, laugh, ask heaps of questions, carry on discussion about the piece of work, play, replay.”

They also explained that students have different styles of learning; therefore their feedback should be given in different modes and be suited to any tasks.

Teachers also highlighted the use of variation in their feedback, other than grades and written comments.  Examples were made such as marking and giving feedback on an assignment with the student present.  Others expressed that discussions concerning the work were invaluable, which required verbal feedback and the use of positive body language.

Students also expressed the desire for a variation in feedback.

“I find both written and verbal feedback to be of equally great value.  Written is useful because it can be referred to many times over, and verbal helps because teachers will usually expand on what they have written on a piece of work.”
“Verbal can be a bit confrontational.  Written can be misinterpreted.”

Once again, in the student questionnaire, students too were able to rate, thus showing the importance of variation in terms of the forms of feedback (Figure 2).
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Figure 2 – Mean response of students on the usefulness of different forms of feedback.

All of the forms of feedback were considered to be useful, with practical demonstrations being preferred slightly over written comments & verbal advice.  However, in the short-answer questionnaire given to students, they were also asked in which ways they got feedback from their teachers.  A large amount of the students expressed that written and verbal were most commonly given, and while this did meet the criteria for what the students rated were useful, there was an indication that there could be an increase in practical demonstrations.

Additional to the forms of feedback, the tone of feedback was examined.  That is, were students motivated by positive and/or negative comments?  While negative comments were not seen as particularly useful, positive comments were (Figure ) and were rated as significantly more useful than negative (Z(N=520)=-14.629, p<0.001)
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Figure 3 - Percentage of students who agreed with the statement “Positive comments made about my work encourage me to learn more”

Most teachers were in agreement that the interaction between a student and a teacher should be positive.  It was seen as a tool, to be used to encourage and motivate their students.  

5.3 Interaction

On-going from the research we tried to discover the views on teacher-student relationships. It emerged through the teacher SAQ’s, that teachers felt interaction was vital for students learning and is a useful educational tool for the teachers.  They made clear that not only was the level of interaction important but the quality of it as well. As one teacher explained:

“…not just the level of interaction, but the type and quality of that interaction needs to be positive to create an environment conducive to learning.”

Teachers explained that a higher level of interaction had greater impact on students, as they worked better when they felt they were respected, supported, encouraged and shown understanding, all which were possible through a well-managed teacher-student relationship.

Students, meanwhile, felt that interaction with their teachers was vital.  Through the questionnaire we distributed amongst 520 students, we found that over 60% of the students agreed that they found it easier to learn the more they interacted with their teacher (Figure 4).  
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Figure 4 - Percentage of students who agreed with the statement “I find it easier to learn the more I interact with my teacher”

Some teachers also viewed interaction as an opportunity for both them and the students to learn from each other and also where students could mature and develop their learning skills, as one teacher explains,

“Students ‘grow-up’ a little faster. Sometimes it leads to a more empathetic relationship and certainly a higher level of awareness of what is involved in learning and assessment.”

Another teacher described the positive aspects of a close teacher-student relationship thus:

“Positives - dynamic interactions, challenging discussions, and higher order of thinking.”

However, though teachers were aware of the positives in appropriate interaction levels with their students they were equally aware of the negatives.  For example it was pointed out that interaction only produced results when managed successfully.  There was also concern about finding enough time for all students and making sure that the level of interaction does not over-shadow the main objective of students “achieving the desired learning outcomes’”.  There was also the fear that some students may take advantage of such high levels of interaction within the classroom. 

It was also interesting to note that several teachers mentioned that they understood that not all students were keen on high levels of interaction and may prefer to work on their own.  This demonstrates that teachers take into account individual student preferences.

“I believe MOST students prefer an interactive learning environment. There are of course, small percentages that prefer isolation.”

It was also shown through the student questionnaire, where students were asked if they get sufficient opportunity to interact with their teacher in their class (Figure 5). Almost 40% of students agreed that they did, however nearly 40% gave a neutral opinion.  This could possibly represent the percentage of students who preferred less teacher-student interaction or those who preferred to interact with their teacher outside of the class as mentioned previously.
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Figure 5 - Percentage of students who agreed with the statement “I get sufficient opportunity to interact with my teachers in my class”
It can therefore be concluded that teachers and students alike understand the value of high levels of interaction within the classroom; teachers seem to be aware of the necessity for a balance in order to achieve the desired results from their students, while students understand it’s role in improving their learning. 

Section 6:  Peer Assessment

This section will focus on peer assessment and how it affects students’ learning.  Peer assessment in the classroom is an important part of any formative assessment program.  The definition of peer assessment used by Learning School 6 is students’ engagement in the exchanging of opinions on their work from their fellow students, in order to receive advice on how to improve their studies. 

6.1 Teacher & Student Opinions

A majority of the teachers at Hawker College expressed the opinion that peer assessment can be an effective way of improving students learning.  However, they also mentioned that it depends on how it is being used and introduced to the students. One teacher explained an advantage of peer assessment as follows: 

“(Peer assessment) provides a more critical perspective and yet is in the language they know better”

The students at Hawker College had mixed feelings as to whether peer assessment was useful for their learning.  Some of the shadowed students explained that they did not want other students to see and discuss their work, for fear of overly negative criticism.  Conversely, while being interviewed, one student volunteered that she would never dare to give criticism to a fellow student.  However, some students explained that they sought their peers opinion on a regular basis as they found it useful in helping their own learning and understanding of a subject.  

“Sometimes students can explain things more simply as they learn it on the same level as you.”

In most students and teachers opinion, peer assessment is in general considered as helpful, however they mentioned that it should not be on formal basis and should not play a role in determining future grades.    

6.2 Is peer assessment used at Hawker College?

When the students were asked if peer assessment is a common practice within the classroom, they answered that it is most often used in conjunction with group work.  However, some of the students explained that it is not very common to use other methods for assessing their peers such as marking each other’s work.  It would seem that peer assessment within the classroom is more based on group work and not necessarily on students’ comments on each other’s work.  Some students are aware of this, and are able to take the initiative in using their peers as an assessment tool.  One shadowee explained that she use to work together with a group of close friends, reading over and commenting on each others work.   She found this very helpful, explaining that she preferred peer assessment outside the classroom, as it was controlled by them and therefore not too formal.  It also meant that they could choose whom they are assessing or being assessed by.  

When the students at Hawker College were asked to grade on a 1 to 5 scale on if they often asked their classmates opinion on their work, a majority of the students’ agreed. (Figure 6)  
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Figure 6 - Percentage of students who agreed with the statement “I often ask my classmates opinion on my work”

While the qualitative data suggested that peer assessment in class is uncommon, the questionnaire showed that nearly half of students agreed that they often asked their classmates opinion on their work.  There are several possible reasons for this apparent disparity, the most obvious of which is that students tend to use peer assessment outside the classroom.

6.3 Positive & negative aspects of peer assessment
As mentioned earlier, the students do not necessarily find peer assessment as only a positive tool. They seem to be are aware of negative aspects that could appear when using peer assessment. 

As you can see when looking at students’ responses on the statement `I find it helpful to get criticism on my work from my fellow students´  (Figure 7) a slight majority of the students agreed.  However, the amount of neutral and disagreeing students was high. 
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Figure 7 - Percentage of students who agree with the statement ‘I find it helpful to get criticism on my work from my fellow students’
Even though peer assessment is recognized as being helpful there are often negative aspects that have to be considered.  For example some of the students mentioned that they are not comfortable enough to share their ideas with other students.  As one interviewed student explained:

“ …If I know them well it is ok.  I do not really like anyone but teachers to know my grades”
Another student said:

“I don’t really like classmates seeing my work if I don’t do well”
It seems to be important for some students that they know the person they are assessed by, and they might prefer informal peer assessment outside the classroom.  However even though some students prefer to have a good relationship with whom they are assessing or being assessed by, one student mentioned that she found it hard to assess close friends.  She explained that she is afraid of offending them or that she might not be honest enough. 

Even the teachers mentioned the importance of a good relationship between the students, because in their opinion effective peer assessment is also based on trust.  However, some of the teachers explained that it is also important that students used peer assessment in a relaxed and familiar environment.  The environment is not the only thing that should in their opinion be familiar; it is also important that the students are fully familiar with the subject they are assessing.  Also, if they work in a relaxed atmosphere they will be more confident, and the students will be able to use effective peer assessment.  As one teacher said:

“…Peer assessment can be effective when the environment is relaxed and familiar.  Peer pressure is an inhibitor- which can be overcome with confidential assessment tools”.

One interviewed student at Hawker College also explained that it is not only important to trust the person whom you are being assessed, but it is also important that you like and respect the person.   

“…It depends on my opinion of my classmates, if I respect their intelligence I have no problem.”

Some teachers pointed out that it is important that the students know how to assess other students; otherwise peer assessment could possibly lead to misunderstandings. The teachers explained that if you guide the students on how to assess, they will learn how to use it and they will conduct it in a sensible manner.  As one teacher explained:

“Peer assessment is useful…with guidance and retribution. Kids can be surprisingly hard on themselves.”

Some of the interviewed students explained that one aspect that could hinder effective peer assessment is that the relation between the students sometimes is too competitive.  One shadowee explained that she would only use people outside her class to assess her, as she was afraid that someone would steal her ideas.  She also explained that she would not trust other people to give her correct comments. 

6.4 Summary

A majority of both students and teachers at Hawker College found peer assessment to be a useful and positive tool, however its success was dependent on how and when it was used.  Students seem to prefer informal peer assessment outside the classroom, because they can choose with whom and how to use it.  It was also important that they trust and like the person they are assessed by.  Both teachers and students mentioned the importance of not allowing peers assessment to contribute toward grades. 

Within the classroom, peer assessment was predominantly used in the form of group work rather than students directly grading and commenting on each other’s work, which rather happened informally, outside the classroom.  

Students at Hawker College seem to be aware of negative aspects of peer assessment.  Some of them are too shy to let anyone read their work and others do not trust their fellow students to be completely honest. The teachers mentioned that in order to avoid negative aspects it is important to guide the students when using peer assessment.  The students should also be introduced at peer assessment in a familiar environment. 

Overall, peer assessment is used at Hawker College but the students do not always appreciate it.  However, some students find it more helpful than others, and they use peer assessment on a regular basis outside the classroom. 

Section 7:  Self-Assessment

The definition of self-assessment that Learning School 6 is using, as discussed in Section 2, is the ability of students to see their own strengths and weaknesses and therefore set targets independently of those that are required by their teachers or exams.  So, by being independently motivated, students can achieve these targets individually and improve their learning by themselves. 
7.1 Independent Learning

It was found that students did have an independent attitude when it came to their learning.  For example, students rated themselves highest when asked who they want to do well for when they are assessed (Figure 8).
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Figure 8 – Mean response of students on who they want to do well for when studying and doing assessments.

This could show that students are very mature in their studies as they are aware of the need to study mostly for their own sake and for their future.  This can be proven by answers given on SAQ’s when students were asked about the main purpose of assessment.  In the students opinion teachers assess them to help improve their future studies and furthermore to make them aware of their level of ability in a subject. 

During interviews with shadowees it became clear that students at Hawker College also seem to know that assessment at the school gives them the chance to improve their future prospects, as one student mentioned:

“I think the main purpose of assessment it to get us prepared for the future”

Another student agreed with this statement and went into detail:

“The main purpose of assessment is] to give you an idea of what your best subjects are and therefore help you to decide on a career. To show possible employees that you can do certain subjects”

This could explain the high level of independence most students at Hawker College show in their studies.  This was shown by the high number of students who agreed that they try to improve weaknesses by themselves (Figure 9).
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Figure 9 - Percentage of students who agree with the statement ‘I try to improve weaknesses in my studies by myself’
However, it was found during interviews that students also appreciate the help of teachers in their process of learning.  As already explained, comments of any kind given by teachers help students to increases their academic level in a subject which makes students turning for help to teachers when questions arise 
.  Secondly the help of teachers can lead to some students working harder due to the fact that after receiving comments students know what to work on. 

“I like getting comments because it gives you good guidelines on how to improve”

During observation in several classes it was recognized that teachers encourage students to come to them to ask for feedback on the subject.  This gives teachers the possibility to help students set targets in their learning to be able to improve their grades.

It appears that even though teachers do not teach how to self-assess per se, they explain how to deal with a piece of work, such as an essay.  Not only does this teaching style challenge the student to think about what he is doing, but it also increases the their independence from their teacher.

Also, teachers expressed their opinion towards the main purpose of assessment in with one teacher describing it as:

“ An understanding of the progress involved in learning equals more intellectual independence”

This could explain that teachers aim to achieve a higher independence of their students. Therefore it appears as though students and teachers work hand in hand.  Students prefer to receive comments in order to enhance their process of learning independently, while teachers give them just enough skills to be able to improve.

7.2 Target Setting
Part of self-assessment is the ability to set and achieve targets.  It was shown that the majority of students at Hawker College do set targets in their studies (Figure 10).
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Figure 10 - Percentage of students who agree with the statement ‘I often set targets for myself on my studies’
From the rating of the questionnaire above it is seen that students often set targets that again could be related to their greater level of independence, which has been explained earlier.  Furthermore, students of this particular college were found to be very mature about the targets they are setting for themselves.  Instead of aiming possibly unachievable targets, such as being the best, they, for example, rather choose a percentage in a subject that would satisfy them. 

When asking a student what kind of aims she sets for herself at the start of the year, she said,

“My aim is pretty ambiguous when put into words; simply to do as well as I can. I know what this means in terms of my strengths and weaknesses, so it is more meaningful for me than anyone else”

Another student pointed out to change his aims over the year and explained, 

“I have an aim, but usually I change in to the situation over the year. If my aim for A’s but can see I’m only going to get B’s I aim not to get C’s”

Overall it was found that students tend to work harder and seem to set more targets when they are doing poorly in class.  This could explain why the ranking list, given out after tests is a good opportunity to motivate students, as students who find themselves at the bottom of the list could be encouraged to improve.  During one of the interviews one students expressed his opinion and said,

“If I’m bad in the ranking I have a goal. You push yourself up to”

Another important factor seem to be tests in school and how students are motivated by them (Figure 11).
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Figure 11 - Percentage of students who agree with the statement ‘I try much harder to learn when there is a test approaching’
The fact that students were found to work harder when there is a test approaching could be explained by the importance of marks which decide if students fail or pass.  The motivation to continue to do well remains with most students, even when they have received good grades (Figure 12).
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Figure 12 - Percentage of students who agree with the statement ‘When I get good grades I feel my learning is sufficient and loose motivation to learn more’
Due to the rating of the question above it was found that students seem to stay motivated even when they do well.  When a shadowee was asked whether this is the case he agreed and added,

“If I’m doing alright I set a target to keep the level”

On the one hand, this may mean that students do not always set the same number of targets, because the individuals academic level and any approaching tests could influence a student’s motivation.  However, many students at Hawker College seem to have a target, which is set in order to allow them to continue to progress
. 

7.3 Trust
Another important factor in self-assessing is the ability to recognise your own strengths and weaknesses (Figure 13). 
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Figure 13 - Percentage of students who agree with the statement ‘I am aware of my strengths and weaknesses in the subjects I study’
As the questionnaire item above shows students seem to have self-assurance in their knowledge of their strengths and weaknesses.  This again could be explained by their independence, which is supported by the teachers’ style of teaching.  Not only does a sufficient amount of feedback from teachers show students how to evaluate their schoolwork, but it also makes them see their strengths and weaknesses.  During interviews it became clear that if students struggle with self-assessment they turn to the teacher for help, which does not seem to be a problem in terms of time and availability.  One shadowee explained,  

“If I’m confident with my task I trust myself, but if not I would like my teacher to have a look at it”

However, it is the student’s responsibility to ask for help, as teachers do not readily offer it, which is another important factor that increases the student’s independence. 

7.4 Summary
Students at Hawker College learn for themselves and their future and stay motivated.  Therefore they seem to be very mature compared to same-aged students in other countries.  Due to the fact they know about their responsibility to get feedback from teachers, they are confident in asking for it if necessary. This, in turn enhances their independence in their studies.

Students at this college seem to like their independence, which is especially encouraged by teachers. Therefore it could be said that teachers drive for students independence compliments students attitude towards learning.

Due to the fact that they get enough comments of any kind towards their work students are able to estimate their own strengths and weaknesses and it appears that students have a good sense of self-assurance about their own assessment.

Students set targets for themselves regularly.  Only the number of these differs, as students tend to work harder when they are doing poorly or when there is a test approaching. 

Finally, it is recognized that students are very mature in their approach to setting targets.  They try to follow achievable aims instead of setting too high targets, which may be too difficult to attain.

Section 8: Conclusion

Research took a slightly different direction at Hawker, as the research began with the teachers’ opinions, which was surmised in a teacher focus group discussion.  This laid a foundation whereby raising questions which we proceeded to find answers for.  It became clear early in the research that teachers were aware their role as educators and how that role evolves over time.  They pointed out the significance of equipping students with fundamental skills that are flexible enough to adapt to all subjects, in and outside the classroom.  

As the research developed, it emerged that an important factor in affective assessment and feedback is shown through the levels of interaction.  Hawker 
College has proven to be devoted to allowing the appropriate level to occur.  Teachers explained that with good delegation, the quality of interaction should stimulate growth and development and thus achieve a final outcome of producing a responsible and mature student.  However, while it was found that not all students regarded high levels of interaction as useful, teachers understood this and adapted to the needs of individual students.

In terms on feedback both teachers and students shared similar views on the importance of it, and also the influence of a teacher’s comments and opinion.  However a substantial amount of evidence indicated that there was not always sufficient time and opportunity for feedback within lessons, but more so outside the classroom.  Both teachers and students saw the need for variation in the methods of giving feedback, and also for providing variation within the lesson overall.  

In Hawker College peer-assessment was revealed to be more of an independent act on the student’s part, where most of it was conducted outside of the classroom as opposed to commenting and assessing on each other’s work within the classroom.  While group work was quite common, students still preferred seeking the opinion from people they knew and felt comfortable with.  Some students explained that this was due to the fact that the atmosphere within the school could suggest competitiveness, or that students felt more comfortable with the peer relationships outside the class as it was more informal.  The general opinion amongst teachers and students we questioned was that although peer-assessment could be useful, it was not suitable for use as a formal/official assessment method.  Teachers also expressed that peer-assessment should take place with their guidance.

Inevitably, the outcome of a student’s ultimate self-assessment is influenced by all the above-mentioned factors.  At Hawker it meant producing students who are mature and appear to be aware of their own responsibility to seek feedback, thus helping them to improve.  In so doing, they are able to identify their strengths and weaknesses and have a good understanding of the work they are capable of producing.  While tests and exams may be the main motivation behind target setting, students are still able to set realistic targets which they aim to achieve.  Throughout this process, teachers act as a support when their students doubt their strengths and weaknesses, and in this way a full cycle occurs where the teacher aims to enhance a student’s independence, while the students recognise the importance of approaching their teachers when they need to.

On the whole it can be said that Hawker College does act as an adequate “stepping stone” between high school and university or the workplace for its students.   It allows students to lodge their ‘roots’ of knowledge and forms a basis whereby inspiring them to further their education, thus ensuring that students are not only learning for themselves at present, but also for their future.                  

Appendix A: Contact Details

The Learning School 6 group would like to encourage continued contact with the schools that it has visited. To this end, below are web addresses and email details connected with the project.

The Learning School website has reports of past and present schools and presentation slides available for download. Discussion forums are also free for visitors to take advantage of by offering comment on Learning School 6’s continuing work.

We look forward to hearing from you online!

Learning School Website:

www.learningschool.org
Global Classroom Website:
www.globalclassroom.cz
Email Details:



Project Organiser, Stewart Hay 







stewarthay@shetland.biblio.net






s.hay@zetnet.co.uk






LS6 Coordinators







nisbae@gmail.com






allansinclair@hotmail.com
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Appendix B: Sample Questionnaire
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Learning School 6

Student Questionnaire

Gender (Please Circle):

Male

Female

Age:

Section 1
Instructions & Example

Please note: The information you provide in this questionnaire is confidential and will not be linked with your name or shared with your teachers, so please be as honest as possible!

Overleaf are statements that students have made about learning, exams, and assessment in the classroom. What we would like you to do is to rate how much you think the statement applies to you on a five-point scale.

For example... 
Question 1 is “I often feel nervous or worried about exams”. If you think that the statement applies Very Strongly to yourself then you should circle point 5 on the scale provided, as shown below (only circle one point, it may seem obvious, but you would be surprised…)

	Strongly Disagree

   1
	Disagree

   2
	Neutral

   3
	Agree

  4
	Strongly Agree


   5


…and so on throughout the section. Please turn over to begin section 1.

	
1) I often feel nervous or worried about exams.
	Strongly

Disagree

1
	Disagree

2
	Neutral

3
	Agree

4
	Strongly

Agree

5

	2) I often seek more feedback on my work from my teachers.
	1
	2
	3
	4
	5

	3) I often get my family to look over my work and offer advice.
	1
	2
	3
	4
	5

	4) I often set targets for myself in my studies.
	1
	2
	3
	4
	5

	5) I find it easier to learn the more I interact with teachers. 
	1
	2
	3
	4


	5

	6) I get enough opportunity to discuss my school work with my fellow students.
	1
	2
	3
	4
	5

	7) I try to improve weaknesses in my studies by myself.
	1
	2
	3
	4
	5

	8) Negative comments about my work made by the teacher encourage me to learn more.
	1
	2
	3
	4
	5

	9) Teachers comments on my work help me understand the subject I am learning.


	1
	2
	3
	4
	5

	10) It is important to me that my teacher knows that I understand a subject.
	1
	2
	3
	4
	5

	11) I often ask my classmates opinion on my work.
	1
	2
	3
	4
	5

	12) I find it helpful to get criticism on my work from my fellow students. 
	1
	2
	3
	4
	5

	13) If I get a poor mark in a test, I tend to lose motivation.
	1
	2
	3
	4
	5

	14) How I think I have done in a test is more important than the mark I receive.


	1
	2
	3
	4
	5


	
15) I have no problems discussing the assessment of my work with my teacher. 
	Strongly

Disagree

1
	Disagree

2
	Neutral

3
	Agree

4
	Strongly

Agree

5



	16) I try much harder to learn when there is a test approaching.
	1
	2
	3
	4
	5

	17) I am aware of my strengths and weaknesses in the subjects I study.
	1
	2
	3
	4
	5

	18) If there were no exams or tests, I would continue to work with the same motivation as I do at present.
	1
	2
	3
	4
	5

	19) I get sufficient opportunity to interact with my teacher in my class.
	1
	2
	3
	4
	5

	20)  Positive comments about my work made by the teacher encourage me to learn more.
	1
	2
	3


	4
	5

	21) I often think back and reflect on what I have learned in my studies.
	1
	2
	3
	4
	5

	22) I feel my grades are an accurate reflection of my understanding of a topic.
	1
	2
	3
	4
	5

	23) I am comfortable answering questions in class, even if I am unsure about the answer.
	1
	2
	3
	4
	5

	24) When I get good grades, I feel my learning is sufficient and lose motivation to learn more.
	1
	2
	3
	4


	5

	25) I try to improve my learning by always attempting more difficult tasks. 
	1
	2
	3
	4
	5


Section 2

Question 26

Please rate on the 1 to 5 scale how useful each of the following forms of assessment are to your understanding of your subjects.

	Examinations & Class Tests
	Not Useful at All


1
	Not Really Useful

2
	Undecided

3
	Useful

4
	Very

Useful

5

	Oral Exams
	1
	2
	3
	4
	5

	Practical Projects
	1
	2
	3
	4
	5

	Group Work
	1
	2
	3
	4
	5

	Teacher’s Comments
	1
	2
	3
	4
	5


Question 27

Rate on the 1 to 5 scale how motivated you feel by feedback made by the teacher to….

	
The whole class
	Not Motivated at all

1
	Not Very Motivated

2
	Undecided

3
	A Little Motivated

4
	Very Motivated

5

	Just myself within the classroom
	1
	2
	3
	4
	5

	Just myself outside the classroom
	1
	2
	3
	4
	5


Question 28

Rate how useful each of the following forms of feedback are to your learning. Please add any additional types of feedback you find useful in the Other box below.

	Verbal Advice
	Not Useful at all


1
	Not Really Useful

2
	Undecided

3
	Useful

4
	Very Useful

5

	Written Comments
	1
	2
	3
	4
	5

	Practical Demonstrations
	1
	2
	3
	4
	5


Question 29

When studying and doing assessments I want to do well for…

	Myself
	Not at all


1
	Not really

2
	Some

3
	A little

4
	A Lot

5

	Family
	1
	2
	3
	4
	5

	Teachers
	1
	2
	3
	4
	5

	Friends
	1
	2
	3
	4
	5


If you are interested in any of the topics mentioned in this questionnaire and would like to know more or take part in further research, please feel free to write your name & class in the box provided below and separate it from the questionnaire. Or just come to see the group, we will be in Room X during our stay at your school. We are very keen to hear from you!




Remember: All information you supply is confidential, & your name will not be linked with your responses in the questionnaire.

Whilst at your school the Learning School group will be carrying out interviews, classroom observations, group discussions, and you will be invited to take part in as many or as little of these as you wish. It’s a good opportunity for you to give your views on your school, so we encourage you to take part.

Thanks again,

The Learning School 6 Team
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